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A Short Narrative
(“My Adventure”)




A Short Narrative (“My Adventure™)
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The Task

Students were asked to write a story entitled “My Adventure”, making sure that their
story had a beginning, middle, and ending and that it made sense. Students were
asked to check their work for errors in spelling, grammar, and punctuation and to
correct their errors in their final copies. (In some individual cases, when teachers felt
that students’ published copies would be no better than their drafts, they were not
asked to complete published copies.)

The following are the “overall expectations” that relate to this task:

By the end of Grade 2, students will:

e communicate ideas (thoughts, feelings, experiences) for specific purposes;
e organize ideas in a logical sequence;

= begin to write more elaborate sentences by using adjectives and adverbs;

« produce short pieces of writing using simple forms;

= revise and edit their written work, focusing on specific features;

= proofread and correct their final drafts;

= use and spell correctly the vocabulary appropriate for this grade;

= use correctly the conventions specified for this grade.

During this task, students worked on the following selected “expectations in specific
areas” from the Grade 2 curriculum:

By the end of Grade 2, students will:

= use connecting words to link simple sentences;

= use a variety of sentence types;

= begin to use resources (e.g., dictionaries, word lists, computers) to check the
spelling of unfamiliar words;

e use a comma correctly to separate items in a list, in dates, and in addresses;
= use adjectives appropriately for description;

e use capital letters for proper nouns;

e print legibly;

e use margins and spacing appropriately.
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Previous Learning Experiences

It was suggested that before attempting the task, students should have had experience
with the following:

e process writing
= using visual organizers (planners)

« from literature sources such as stories shared in class, developing class or personal
lists of descriptive words and words that denote, for example, sequence in time
(e.g., first, then, next, later, finally)

e comparing their work to criteria outlined on task-specific charts like the rubrics
included in this booklet

The Process Used
Teachers used the following process:

Prewriting, Part 1. With the class, each teacher recalled a class adventure (e.g., a field
trip, a class walk, a special-event day), showed a video, or read a story that illustrated
the passage of time. The teacher then demonstrated how to use a planner such as one
of the following to recount the sequence of events.

< Planner #1. Students use separate cards, each containing a picture and a few words,
for each stage of an event. They share their ideas and then sequence the cards. For
example, for a birthday party:

came to unwrapped played had birthday

went home
house presents games cake

< Planner #2. Students place each stage of an event on a web, using one bubble for each
stage. They then number the bubbles in the appropriate sequence. For example:

2

unwrapped
presents

1

came
to house

birthday
party

4

had birthday
cake

The sample planners were posted for reference.
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Prewriting, Part 2. Students used the think-pair-share strategy to recall adventures
they had had (e.g., trips, play days at school, sports events, birthday parties, going to a
new school, sleepovers, hikes, visits to relatives). They shared these experiences, and
teachers recorded them on webs, which were later posted for reference.

Drafting. Each student drafted a short piece of writing based on his or her adventure,
using the planner as a guide.

Revising. In small groups or in the class as a whole, students read their drafts first for
sense, then to ensure that they had used the correct sequence (e.g., Will the reader
know what happened first? Were words included to help the reader know the
sequence?), and finally to determine whether they should add, delete, or change any
descriptive words (e.g., Do the words help the reader form a mental picture?).

Editing. In small groups or in the class as a whole, students checked to ensure that
they had used capitals appropriately at the beginning of sentences, for names, and for
their titles; that they had periods or question or exclamation marks at the ends of
their sentences; that they had used commas to separate series of words; and that their
words were spelled correctly.

Publishing. Teachers decided whether students should rewrite their drafts into good
copies or whether the draft copies already represented students’ best efforts.

Reflecting. Students reflected on the process they had used by completing a reflection
sheet provided in the student package or by participating in an activity such as a
sharing circle in which each student has to complete a sentence stem orally (e.g.,
“The thing | liked best about my writing was ...” or “My favourite sentence in my
story was ...” or “It was important to me because ...”).

Teachers then evaluated students’ work using the rubric reproduced on the next page.
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Grade 2: Rubric for a Short Narrative

Categories
Reasoning

- complexity of ideas

and connection to the

story line

— number and rele-
vance of supporting
facts and details

Level 1
The student:

Level 2

Level 3

Level 4

— uses very few simple
ideas that are not
connected to the
story line

— uses very few sup-
porting details

- uses simple ideas
that are connected to
the story line

— USes some support-
ing details, but not
enough to clarify the
point of the story

— uses developed ideas
that are usually con-
nected to the story
line

— uses sufficient sup-
porting details to
clarify the point of
the story

- uses well-developed,
interesting ideas that
advance the story line

— uses supporting
details that clarify
and enhance the
story

Communication

- purpose: to relate a

true adventure (nar-

rative)

- voice (feelings, opin-

ions, and attitudes)

- word use and
vocabulary

- sentence structure

In the student’s work:

— the adventure is not
clear

— the writer’s voice is
not evident

— uses few descriptive
words effectively

- connecting words are

not used

— the adventure can be
discerned

— there is some evi-
dence of the writer’s
voice

— uses some descrip-
tive words effectively

- few connecting words

(with little variation)
are used to link
simple sentences

— the adventure unfolds
clearly

— there is clear evi-
dence of the writer’s
voice

— uses many descrip-
tive words
effectively

- some connecting

words are used to
link simple sentences

- the adventure devel-
ops in an engaging
way

— the writer’s voice is
clear and sustains
the reader’s interest

— all or almost all the
descriptive words are
used effectively

- avariety of connect-
ing words are used to
link sentences
effectively

Organization

— overall structure
(beginning, middle,
end, links)

The student’s writing:

- shows little evidence

of a beginning, a mid-

dle, and an end

- includes few events
or ideas that are

- shows some evidence

of a beginning, a mid-
dle, and an end

- includes some events
or ideas that are

- has a beginning, a
middle, and an end

- includes events or
ideas organized in a

- has a clear begin-
ning, middle, and end

- includes events or
ideas organized logi-

organized organized logical sequence cally and effectively
sequentially sequentially
Conventions The student:

— grammar

- spelling

— punctuation

— visual presentation

- correctly uses very
few of the conven-
tions studied

- shows some evidence
of spelling strategies

— makes many errors

— produces a visual
presentation that is
unclear (e.g., spac-
ing, legibility)

- correctly uses some
of the conventions
studied

- uses phonetic and
conventional spelling
for familiar words

- makes some errors

— produces a visual
presentation that is
basically clear

- correctly uses most
of the conventions
studied

— uses phonetic
spelling only for more
difficult words

— makes few errors

— produces a clear
visual presentation

— correctly uses all or
almost all of the con-
ventions studied

— spells most words
accurately, but may
make occasional
errors with more dif-
ficult words

— makes almost no
errors

- produces a clear
visual presentation
that enhances the
narrative

Grade 2: A Short Narrative 29




Grade 2 Level 1: Example 1

“MY ADVENTURE”

-ﬂh':ﬂ—‘.n-—ﬁf-t G0 me hn+dn3"ﬁ. -
Eﬁ;ﬂ_t.m_h&.ﬂd-_tﬂ_n:,._n.n.:n.E_huAEEE_-

Then we wane to m',l_.hn'-dﬂﬁl_.‘ -

Then we  Luaas to my glokane hostes.

Teachers’ Notes Reasoning
- includes only a few simple, unrelated ideas
- provides no supporting details

Communication

- uses no descriptive words

- asense of adventure is not apparent

- there is no evidence of the writer’s feelings

Organization
- there is little evidence of a middle or end
- includes only a few events

Conventions

under the Bluewter bridge

My Mom and Dad and | Went

unde the blue wter brdige

to get Some fris.

And to get Some hot dog'S.

Then we went to my nanaS houses.
Then we went to my housesS.

Then we went to my grahma houSes.

- makes inappropriate use of visual presentation (sentence spacing)

- uses the plural form of words incorrectly
- includes an incomplete sentence

- misuses capital letters (e.g., proper nouns, verbs)

Comments
There is an attempt to use spelling strategies.
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Grade 2 Level 1: Example 2

“MY ADVENTURE”

Florida

Elafid o

When | went to Florida | heped My
Mom geT the pool was cold. | was

MM—MMF Blue. and then Nigl Jumped off the

- diving brd. aftr Nigel got out of the
!'_l"n_ﬂ'_ﬂu, gr:t'[‘ Fine }lvir:.ﬂsl wia T {oldalqpme g 99

water we went on the arrplane.

B.“I"'— qnd e Wil -—-I : F I ﬂ.ﬁﬁ H’-J-IE people were siinging airplane was
] - A2 - .
’ fun.
divne prde  OFftF_ Niogl god  Sur OF dhe
e t

wates WE wenegh the ciFglone. f rafle
WASE flihlf_.n? —if gl luds o T

Teachers’ Notes Reasoning
- provides few supporting details related to the story

Communication
- uses few descriptions or connecting words
- the writer’s feelings are not evident

Organization
- there is little evidence of a beginning, a middle, and an end
- the sequence of the trip is not apparent (only one event)

Conventions
- misuses capital letters
- omits words and punctuation

Comments
The student used word endings correctly and has some of the visual presentation elements.
The overall organization and lack of detail make it a level 1 story.
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Grade 2

“MY ADVENTURE”

Level 2: Example 1

| }m,g; Wecid
J_ms_aoma__ L D.lama_]'ﬁlsﬂ:\_nnl

Fhore | s Mty Mower Aad 4 o
Dol Dax o goafy.  Whea 1 s
Phem U acka o he  alagenghed.
A hod  weeh ot o rectaarai cmd e
Voo mart on i Tlagen ath sng Dol oed | wom iy Ewcamic

ol Lot T Tas® _ Yhan e ogt  oEE oeed

Yo Tlﬂr‘».i_':. 8 nLI'L:..-_:.J.l._

aaal 15

.E:—.-_f_m-r_@ani =

fhe  Contle cebor poeai hose

Teachers’ Notes Reasoning

Disney World

I was going to Disney World and |
was flying in a plane. When | got
there | saw Mickey Mouse. And

I saw Donald Duck and goofy. When
I saw them | asked for the
atagraphed. | had lunch at a
restaurant and then | went on rides
with my Dad andl was crying
because it was to Fast then we got
off and went in to Mickey’s Castle
we saw everything in the Castle
andwe went home.

- includes simple ideas that are connected to the story line

- provides some details

Communication
- the purpose is somewhat evident

- there is some evidence of voice (e.g., the writer was scared and started crying)
- uses some connecting words (“and”, “then”) to join sentences

Organization

- the story is sequential (shows evidence of a beginning, a middle, and an end)

Conventions

— uses capitals for proper nouns (except for “Goofy”)

- there is good visual presentation

- has few spelling errors; uses phonetic spelling for an unfamiliar and more difficult word

Comments

The writer seems to lose sight of structure as the story progresses. A very weak ending!
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Grade 2 Level 2: Example 2

“MY ADVENTURE”

My Adventure

_Iwenjf_'_ﬂ'] j’_hﬂ-EJFEE%II q;,-j- iﬂf’E I went in the forest. | got lots of

masceto bights. | have lots of fun.

. '51(\ mﬂ_ﬁ.ﬂ;# 'b:l }jr:jh'j'ﬁ, T ]‘h L | saw a dead bird. | walked throw

mud. | took 4pictures. I like the

inﬁw bird. forest. | took my bicke or | walked.
Tl $hton o Tk M. | STomeSm
_L_l_li.s._'tb_e_ fores+ T T 400k (ny
bicke QOF | l«uikﬁaﬂ_ﬂame_ﬁmﬂ
I‘J’ s dards E-u.T SometiMes 11

Jh; cunng. The e

Teachers’ Notes Reasoning
- includes simple ideas that are connected to the story line
- provides some supporting details, but not enough to clarify the point of the story

Communication

- there is some evidence of the writer’s voice
- has little variation in wording

- uses some descriptive words

- uses one connecting word (“but”)

Organization
- there is some evidence of a beginning, a middle, and an end, but some sentences are placed
inappropriately

Conventions

— attempts to use phonetic spelling (“masceto bights” for “mosquito bites” and “bicke” for
“bike”)

- uses capitals and periods appropriately with few errors

Comments

Uses some simple ideas that could be developed further. Use of more than a single stem

(“ went”, “I took™) needs to be encouraged.
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Grade 2

“MY ADVENTURE”

Level 3: Example 1

_The  Pineny

e —— PYSEE S8 e — e e —— =

e opee deama For Yaroy  pesnaden da

Tt Firer A

._‘JQ X rt:ina:.l'-r 1".-.-u-.-:.

C_ameld Lk pine- nebus, The told

s Hrk -.mb-&.r__-:mu
end  thobn oroy ibor bor. (xlo
we ok Yo

1::,-:-{ («]8 Ty +':1:'|:.'_:| up_b,,l:

F-.l* u,:!_mu'h: terT LJE"-..J.JE#. wie koo

uJﬂm.ﬁE_ﬂEﬂ’J-"Ld _4he par' but & e

_]_r:mﬂ,.ﬁ E J..;m.l I found a fesh-
bee on the uay Tern e ool _bn-h

ﬁﬂﬂ_wb hrr.'ﬁk.ﬁ_’m. *hﬁ_uuaa'h-:nﬂm_me_
brshaed “_'“il. teehs. -'I_in'E. ﬂE‘i& mn:lt'ﬁinq-

o —————

ﬂﬂi'_. mp il wi':ni‘ w0 rjiaé

oS T g et weached o o

el O el LAE ::u._"'u..{_..n.p-_r.._.!_

—
b pnd. L oscnt Hehe o enag of

i’h‘ﬁ- g

The Pinery

We were driving for fordy minutes to the
Pinery. We were finealy there. it smeld like
pine-netus. The told us the number and it was
121 and thats my libary number. We got our
tents up but we had to put up anuther tent
because we brorod it from our firends. Nest
we went walking around the park but it was
long. On the way | found a frish-bee on the
way. Then we got back and we bicked to the
washroom we brushed my teeth. The nest
morning got up we went to a play it was
tonight we wached it was awsone. It was the
last day | was sad we packed up our stuff and.
That was the end of that trip.

Teachers’ Notes

Reasoning
— provides several details to describe the
adventure

Communication

- uses different connecting words to link simple
sentences

- the adventure unfolds clearly with several
descriptive words

Organization
- the organization of events is done appropri-
ately with a beginning, a middle, and an end

Conventions

- uses many of the conventions accurately

- phonetic spelling is used for more difficult
words

Comments

There is a good “flow” to the story. There are fre-
quent spelling errors, although there were good
attempts made to use phonetic spelling for unfa-
miliar words (e.g., “pine-netus” for “pine needles”,
“brorod” for “borrowed”).
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Grade 2 Level 3: Example 2

“MY ADVENTURE”

I,.E : L- quul.j Chocolate Pudding

Once when | was little My mom my
sister and | were making chocolate
'Dﬂu__hL:n_ J__-:-u» - _LH-II“_”& T . ] ij-i-'ljl‘.r pudding my mom and my sister left

the kitchen | was going to but | did

"""‘4' L ween ‘““J""‘?l- "L""*“‘!'-'{"- . ‘P“‘J“"'“jl'— not. There was a spoon in the bowl

and a chair infront of the cownter |
o g ﬂlll'.“i ey H I~ A ‘I 3 . :
4 ¥ st et e Tlen. climed up the chair and I pulled the

spoon. The bowl fell to the floor. |
climed down and ate most of it right

s : H ; | f i I. . off the floor and when | was little |
_ never got to make pudding again!
_LE_EL,::,II .alr H'u rmhr_.;r [ |:r'nJlr‘I L.,r H.q:,

. I
Yy .-_|_-|J .I Pl-ll!l‘:n" e 5 F-r'l'rn"'l

The e Ll i fhe  fle T,

| Tl :]_n,iru:li }E .‘I:'h_-li | 1'L.-'J I‘h'I-.. :rj"l‘-fn"

“"1-L . ..".l'-IIPJi'l'_-_.dhﬂ]. _ _-.-'I.,tn !l wiels, Il]l'Ht.. 1' P NLE f‘l’
e make  puddicg  aqain!

Teachers’ Notes Reasoning
- the ideas presented support and clarify the development of the story

Communication
- the story clearly describes an adventure
— there is evidence of the writer’s perspective

Organization
- the story has a beginning, a middle, and an end

Conventions
- uses many conventions accurately and shows evidence of the use of phonetic spelling
only for a more difficult word (“cownter” for “counter”)

Comments
This is a simple, logically developed story.
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Grade 2

“MY ADVENTURE”

Level 4: Example 1

| j” Advertire of [Tow 'ﬂg‘];h fwr.l%
Il!l_dl:‘:j,_m:j_dnd_'tah 0me +Beid
= ouc grondmas « goundpes house.
- - e e
S P (e e S T
wndeshelpecd oy e+ clad (L bl
e froges  icve heavey) 10 mom
Came. & FakadJﬁJFJh:_mﬂuJ_d%_
E:&n_ﬁ_g:} bewine nutdcg_ﬁjz_a_r-_vnl_
_*lﬂi_]L“_'B__i‘_if_.P_ﬂfIh._iLbs_%-tﬂ

Teo o
_ﬁfikﬂl.l(l'ha‘r

_M._L&RJLQMJM_
m conch rl"hql- (r-:"t',ﬂq‘ -uﬁ- |1 = :
Gy Scan!' V0 the TrnmryJﬂ
raeh  bellee | cad U think e

%ejﬂuﬂ weed b Bis !
- End

e S &reej Wwhen |

—
- amr—
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My Adventure of Moving!
(its freaky!)

One day my dad took me & Reid to
our grandma’s & grandpa’s house.
(While my mom & dad moved the
stuff from one house to another.)
Our uncles helped my mom & dad.
(I bet the boxes were heavey.) My
mom came & picked us up the next
day. When we got home our dog
Rosie was waiting on our porch.

I said “hi Rosie do you like our new
house”? Rosie barked, (that means
yes.) When | went to bed | felt
scared | told my mom she said “that
feeling will go away soon.” In the
morning | felt much better. | said

“I think I'm getting used to this.”
The End



Teachers’ Notes Reasoning
- includes many well-developed ideas
- provides many supporting details

Communication

- the writer’s voice is evident (through the use of asides and parentheses)

- not an adventure in terms of excitement level, but the writer’s experience is expressed
clearly

Organization
- has a beginning, a middle, and a strong end

Conventions

uses question marks correctly

attempts quotations

has a developed sense of when to use capitals appropriately (“my mom & dad”)
does not always use periods at the end of sentences

Comments
The well-developed story and the strong voice make this a good example of level 4 writing for
Grade 2. The writer uses conventions well!
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Grade 2

“MY ADVENTURE”

Level 4: Example 2

TI".E Tf“lln_[

I | |
t_.qcﬁa_w-znjr gn o DUy e

H;Creek Piﬂnﬂﬂr

lﬂi&g&jﬂ’hﬁa gﬂf“ 'f‘ﬂ Eﬁ:}]m

We t.-ﬂ‘ll g bt inerde,
M_;:a__hqm 8 'ﬂ'n&lrmm _brock.
Then we :ﬂt an H‘nE?JJua. B
We got -::rhr the ol
Then we m+.-5+ctr:,|i m--..fmﬁlhﬁr:
J'FIE—,-*E(} ql:

Jikﬂ-.‘ufﬁ p-immu:! LLJ:a&JI |a:n-:fr

f
We ".!ibni' ona fouh

l;EJ_‘ I:h(]ij m;‘ 9{1},{;!! !q.'PI"I‘I’ ‘,Ln

e achaol, We smp the kds

E'ﬁgln!}~ﬂ‘lﬂh._we vent to the Bloch-
spabthe We saw hacseshoesond I
J.eame.:L the Blackemith holewdhe

'ﬁﬂt..i'h_ Eim::r]-l"'ﬂn WE Tﬂi:.
i:au.:-_ rk I:Qﬁﬂaﬂ!hccl i ;I‘Jﬂt)

kTPmr (Cllage. 1

Ik o go  bock

The Trip!

Today my class went on a bus ride to Black
Creek Pioneer Village. When we got to school
we could go right inside.

We had to have a washroom brack.

Then we got on the bus.

We got onto the 401.

Then we got stack in traffic so insted of geting
there at 10:00 like we planed it took longer.
Finally we got to Black Creek. We went on a
tour. After that my group went to the school.
We saw the Kids singing. Then we went to the
Blacksmiths. We saw horseshoes and | learned
the Blacksmith made the money for the
Pioneer.Then we took the bus back to school.
I liked Black Creek Pioneer Village. | would
like to go back

Teachers’ Notes

Reasoning
- includes supporting details that enhance the
story (traffic jam, role of blacksmith)

Communication

- writer has a clear voice in which feelings are
expressed (wants to go back)

— uses varied sentence structure

- uses a variety of connecting words effectively

Organization
- the writing has a beginning, a middle, and a
strong ending

Conventions

- most words are spelled correctly; there is a
phonetic approach to some words (“geting” for
“getting”, “insted” for “instead”)

- attempts hyphenation

— uses punctuation appropriately for the most
part

- the visual presentation helps the reader

Comments

The story is well developed through the use of
supporting details, a good choice of linking vocab-
ulary, and the presence of the author’s voice,
which is apparent in the ending.
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